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A

Students embark
on inguiry and 50
determine a need
for knowledga/
understanding

Research Skill Development Framework

W

Students find/generate
needed informationy
data using appropriate
methodology

2]

Students criticatly
evaluate information/
data and the process
to find/Benerate this
information/data

FACET OF INQUIRY

=

Students organise
information collected/
generated

m

Students synihesise
and analyse and apply
new knowledge

F. Students communicate
knowledge and the
processes used to
generate it, with an
awareness of ethical,
social and cultural

Y issues

Level |

Sturdents research at the level
of a closed inquiry = and reguire
& high degree of structure/
guidanee

the informatiol
evident.

ture and

ata to repro

nowledge in prescribed

ns of clanfication/

teacher as the audisnce.

Level Il

Students research at the fevel
of & closed inquiry* and require.
some structure/guidance

Raspend to quasﬁdsm/tesk,s

LEVEL OF STUDENT AUTONOMY

Level Il

Students reseaich indepandently

at the fevef of a closed inquiry*

Respond to questionsy/tasks
generated from a closed inguiry.

Golleet ard record required
information/data using a
preseribed mem(mulogy from
prescribed saumejs in which the
information/data is not clearly
evident.

Callect and record required
information/data from self-
selected sources using
one of several prescribed
methodologies.

Evaluate information/data
and the inquiry process using
prescribed criteria.

Evaluate informatior/tata and
the inquiry process using criteria
related to the aims of the inquiry.

Organise infarmation/data using
a recommencied structure and
process.

Orgarise information/data using
recommended structures and
self-determined processes.

Synthesise and analyse
information/data to reorganise
existing knowledge in standard
formats.

Ask relevant, researchable
questions.

Synthesise and analyse
information/data to construct
emergent knowledge.

Ask rigorous, researchable
questions based on new
understancings.

language and prescribed gerre
to demonstrate seff-selected
knowledge and understanding

from a stated perspective and for

a specified audience,

Use mostly discipling-specific
language and appropriate genre
to demonstrate knowledge and
understanding within a field from
a scholarly perspective and for a
specified audience.

Level IV
Studenis research at the leve!

sé rdc!ured guidelines

Collect and record self-
detarmined mformatnan/data

Evaluate inft

and the ing

comprehensiv

daterminad

within structured guldalu‘new

Organise informatio
using stru UISS and pr

ise, analyse and apply
iata to fill recognised

Use the languags of the discipling
and appropriate gerie to address
knowledge and understanding

gaps from ral perspectives
fora ssif-selectsd audisnce.

Leve| V

Students researeh at the fevel
of an open ingquiry thin

seff-determined guidelines in
gecordance with ihe discipliine

Generate gue
hypotheses b
expertise and

Collect and record self
determined information
from '

apprapriate methodolog
self-structured guidelin

Evaluate i

ed on experient
and the literature.

i e and apply
information/data to fill self
identified gaps or extend
knowletige.

ge of the

g appropriate
genre to extend knowledge and
understanding, from diverse
peispectives for a range of
audierces.

* Inouiry rmay range from closed (ecturer specified) ta apen (student specified) interms of: i) guestion, hypothesis araim of research; i) procedure or eguipment; iii) answer, resolttion or further inquiry (anes, & al, 1992).

The RSD |5 a canceptual framewaorle for the caherert, incremental, explicit and cydic deweloprrent of student research skills. Cancept by John Willison and [erry 0'Renan, design by Peter Murdoch and Nik Cornish, Centre for Learning and Professioral Develapment

Facets derived from AMZIILE2004) standards, reworked using the Bloom, et al {1956) Taxanory and implementation thals by Eleanor Peirce and Mario Ricd. - www.adelaide.eduzaufclpdfrsd - johnawillison@adelzideeduau - © The University of Adelaide, October 2006,

RSD in Tourism




~, MONASH University

D . www.buseco.monash.edu
usiness and Economics

Introduction

 RSD rubric development

e RSD rubric implementation
 RSD rubric review
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RSD Rubric Development

* Pre-existing assessment items

— ldentifying the facets of inquiry in the
assessed items

— EXxpected student autonomy in each
facet

e Collaborative development process
— Input and feedback loops

RSD in Tourism 4
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e Research Skill Develapment Framewark

MGW2501 Assignment One — Defining Tourism

Level of Student Achievement

Facet of nguiry Level O Level 1 Level 2
A, Students embark on * Noconceptual context * Inappropriate conceptual = Appropriate conceptual
inguiry and so determine a provided context provided context provided
need for knowledge [ » Purpase statement of » Furpace statement of » Purpote statement of =
understanding. assignment is: assignment is paraphrased, assignment is: paraphrased =
o replicated from the yet: dearly and maintaing originzl %
assessment outline o lacks clarity meaning .§
o Missing o misses ofigingl meaning =
= Structure not introduced & Structure is introduced = Structure is concisely =
o Content incorporated and or o Content incorporated and or imroduced
o Discussion started © Discussion started o No discussion or content
B. Students find/generate * Nosaurces collected * Sources are collected, but nat « Appropriate sources ane
needed information/data ppropriate to objecti llect B
uting sppropriate g
methadology. = Perspectives and definitions = Perspectives and definitions = Authors’ perspedtives and &
are not presented are predominantly from one definitions from multiple 5
source sources are presantesd o
. Stedents critically evalugte | o Noranking/importance of » Themes rankesd, but # Themes ranked using clearly
information/data and the themes ariteria/rationale for ranking/ stated criteria/rationale g
process to find fgenerate this importance of themes is E
information/data rrissing ki
* Vice-versa aswell =
[ Students organice = Lack of structure in = Used structure n assigr L, - i is well str 1, o
information assignment thaugh contents in wrong utilising correct sections 5
colleeted fgenerated. sections E
» Lack of coherence within and » Coherence between but not = Coherence between and g
between sections of within sections of assignment within sections of assignment g

assignment

E. Students synthesize and
analyse and apply new
knowledge.

Cefinition duplicates an
existing definition or tacks
definitions tagether.

= Definition is 2 restatement
incorporating 2-3 themes

Lefimtion is a holistic drawing
together and incorporation of
all source themes

Does not conclude assignment

» Verbosely condudes main

Concisely condudes single

findings point from each and every main paint from each and E
o For example, condusion section every section 'ng k=1
either re-introcluces = And or no overall and main o Flus sverall and main &
structure, or content cancduding point presented ing point p -
F. Students communicate w Assignment and section titles = Assignment and section titles = Assignment and section titles
knowledge and the danaot reflect contents reflect contents, but is clearly and sue iy reflect
processes used to generate verbose or lacking darity contents
it, with an awareness of
ethical, social and cultural
istupe,
= partial andfor incorrect = Full acknowledgement of all = full and correct

acknowledgement of sources

sources within repaort

acknowdedgement of all
sources, with differentiation
between direct quote and
paraphrase

Partialfincomect reference list
provided

a Reterence list contains all
sources dted

Reterence list contains all
sources aied and follows
referending conventions

o
~
oo
£
o)
£
o
&
2
=
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RSD Rubric Review

— Guidance
* Directed performance and explicit expectations

— Guided consultation

* Rubric as a consistent reference, continuing through
other assessment items

— Less time marking
e Less comments as explanatory in the rubric

— EXxplicitly achieving learning objectives
— Consistent research skills developed

RSD in Tourism 6
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Conclusions

» Research an important component of
learning and life

* |Invest in the development of the rubrics

* Direct benefits to learning and
processes

— Further information

» Willison, J., and O'Regan, K. (2006). The Research
Skill Development Framework. Accessed from
http://www.adelaide.edu.au/clpd/rsd/framework
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