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1. 
CONTEXT

At the time of the review of academic structure, it was foreshadowed that the review would be followed by a University-wide examination and renewal of our curriculum. We need to ensure that our academic programs position us to achieve the goals for excellence in teaching and research set out in Macquarie@50, in the Strategic Directions Document, and in our Learning and Teaching Plan and Research Strategic Plans. We need to refresh our approach to Learning and Teaching and attract high quality students.

From our initial, and revolutionary, single degree, Macquarie now has a multiplicity of courses and degrees. The curriculum has evolved since 1964 largely by adding and only occasionally by subtracting courses and programs. In all we have 142 undergraduate degrees and their associated units of study. We need to reduce and simplify the number of degrees and progression requirements.

The review is not intended as a cost saving exercise, but as an opportunity to ensure we are sustainable long term by providing high quality academic programs which produce graduates recognised for their capabilities.
This White Paper represents only a step - although a significant one - in a continuing process of assessment and renewal. We have arrived at this step through an extensive consultative exercise. Since February, we have sought views from staff, students and alumni on a Framework document via an online questionnaire. Our Working Party, assisted by three Faculty working parties, has developed two drafts of a Green Paper for comment by the university community. Short discussion papers on key areas have also been developed and debated. An Administrative Working Party has considered administrative implications. High School Principals, Careers Advisers, Students, and employers have been consulted.

The White Paper does not attempt to cover all the matters canvassed in the more discursive Green Papers. It draws conclusions and makes recommendations, based on the earlier consultations, on the framework for our academic programs that will shape the next stage of the review process. 

It also outlines the Governance, Principles and Process to be used by faculties in carrying out the next stage, and future recurring stages of the renewal process. The Principles, which can be found at. 5.3, provide the broad framework which will be applied in developing Guidelines and Templates for Faculty and Department use, and which faculties and Departments may refer to in implementing recommendations from the White Paper. 

2. 
GRADUATE CAPABILITIES 

Our students will enter a globalizing world of major environmental change and resource constraints, of scientific and technological advance and ethical challenge, of continuing political instability and possible international conflicts, of unlimited creativity and increasing social surveillance. 

To ensure a student focused outcome, we explored what the future in which our graduates will be living and working might look like. What would be some of the key changes?  We considered the capabilities the University’s graduates would need to develop to address the challenges, and to be effective, engaged participants in their world.

The Working Party also considered lists of capabilities from other national and international universities, from school students and principals, and comments submitted by staff and students from across the university before developing their preferred list. The Faculty working parties developed lists of capabilities which were then compared with the original list. That there was a high level of commonality among all of them, and between them and  the views of the Learning and Teaching Centre’s Working Party on Graduate Capabilities, indicates that over time fairly common expectations have developed of higher education.

An integrative framework which differentiates our curriculum has been prepared by the Learning and Teaching Centre’s Graduate Capabilities and Curriculum Mapping Working Parties. It is based on and links the University’s key directions and defining values with the specific foci of ‘People’, ‘Planet’ and ‘Participation’ proposed for the curriculum, and the graduate capabilities intended to be developed through the curriculum. It is set out below. 
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Thus the Macquarie core values of Scholarship, Ethical Practice, Sustainability and Engagement are seen as the Guiding Principles within which the curriculum is developed. They serve as a reference point to guide interpretation of the graduate capabilities. For example, ethical practice, should be seen as fundamental to all activities at Macquarie; it should be reflected in the student learning experiences, and underpin all the graduate capabilities.

The desire for graduates to develop awareness of issues relating to ‘People’ and ‘Planet’, and the insight and perspective gained from learning experiences involving “participation”, can also be clearly linked to the key directions of scholarship, ethical practice, sustainability, and engagement.

RECOMMENDED CAPABILITIES 

The capabilities themselves may be seen as a mix of cognitive capabilities, personal dispositions, and interpersonal or social dispositions. While it is clear that the capabilities cross these categories, they have been structured below into the category in which they are most seen to contribute. Acting with integrity underpins all these capabilities

COGNITIVE CAPABILITIES

2.1 
Discipline Specific Knowledge and Skills 

Our graduates will take with them the intellectual development, depth and breadth of knowledge, scholarly understanding, and specific subject content in their chosen fields to make them competent and confident in their subject or profession. They will be able to demonstrate, where relevant, professional technical competence and meet professional standards. They will be able to articulate the structure of knowledge of their discipline, be able to adapt discipline-specific knowledge to novel situations, and be able to contribute from their discipline to inter-disciplinary solutions to problems.

2.2 
Critical, Analytical and Integrative Thinking

We want our graduates to be capable of reasoning, questioning and analysing, and to integrate and synthesise learning and knowledge from a range of sources and environments; to be able to critique constraints, assumptions and limitations; to be able to think independently and systemically in relation to scholarly activity, in the workplace, and in the world. We want them to have a level of scientific and information technology literacy.

2.3 
Problem Solving and Research Capability

Our graduates should be capable of researching; of analysing, and interpreting and assessing data and information in various forms; of drawing connections across fields of knowledge; and they should be able to relate their knowledge to complex situations at work or in the world, in order to diagnose and solve problems. We want them to have the confidence to take the initiative in doing so, within an awareness of their own limitations.

2.4 
Creative and Innovative

Our graduates will also be capable of creative thinking and of creating knowledge. They will be imaginative and open to experience and capable of innovation at work and in the community. We want them to be engaged in applying their critical, creative thinking.

INTERPERSONAL OR SOCIAL CAPABILITIES

2.5 
Effective Communication 

We want to develop in our students the ability to communicate and convey their views in forms effective with different audiences. We want our graduates to take with them the capability to read, listen, question, gather and evaluate information resources in a variety of formats, assess, write clearly, speak effectively, and to use visual communication and communication technologies as appropriate.

2.6 
Engaged and Ethical Local and Global citizens

As local citizens our graduates will be aware of indigenous perspectives and of the nation’s historical context. They will be engaged with the challenges of contemporary society and with knowledge and ideas. We want our graduates to have respect for diversity, to be open-minded, sensitive to others and inclusive, and to be open to other cultures and perspectives: they should have a level of cultural literacy. Our graduates should be aware of disadvantage and social justice, and be willing to participate to help create a wiser and better society. 

2.7 
Socially and Environmentally Active and Responsible 

We want our graduates to be aware of and have respect for self and others; to be able to work with others as a leader and a  team player; to have a sense of connectedness with others and country; and to have a sense of mutual obligation. Our graduates should be informed and active participants in moving society towards sustainability.

PERSONAL CAPABILITIES

2.8 
Capable of Professional and Personal Judgement and Initiative

We want our graduates to have emotional intelligence and sound interpersonal skills and to demonstrate discernment and common sense in their professional and personal judgement. They will exercise initiative as needed. They will be capable of risk assessment, and be able to handle ambiguity and complexity, enabling them to be adaptable in diverse and changing environments. 

2.9 
Commitment to Continuous Learning

Our graduates will have enquiring minds and a literate curiosity which will lead them to pursue knowledge for its own sake. They will continue to pursue learning in their careers and as they participate in the world. They will be capable of reflecting on their experiences and relationships with others and the environment, learning from them, and growing - personally, professionally and socially.

3. 
CONTRIBUTION OF ACADEMIC PROGRAMS TO  CAPABILITIES

3.1 
ACADEMIC LITERACY and ENGLISH LANGUAGE PROFICIENCY                                                                                       

3.1.1 
Academic Literacy 

The Working Group invited Jean Brick, Sue Spinks and Tessa Green to prepare a report on   Academic Literacy and Language Provision at Macquarie University. This section draws heavily on their report.

Academic literacy refers to ‘the capacity to undertake study and research, and to communicate findings and knowledge, in a manner appropriate to the particular disciplinary conventions and scholarly standards expected at university level’. 

Specifically, academic literacy involves:

· an understanding of the approaches to knowledge and the characteristic ways of developing and relating to knowledge for specific disciplines

· a capacity for critical and analytical thinking, and for problem solving

· the ability to select, read and critically evaluate  academic and professional texts within specific disciplines

· the ability to write a range of academic and professional texts according to the conventions of specific disciplines

· the ability to understand and critically evaluate information presented in lectures, discussions and other oral presentation in academic and professional settings

· the ability to participate in tutorials, seminars, conferences and other events in academic and professional settings 

There is an increasing recognition that the conventions of academic literacy are only to a limited extent shared by disciplines across campus. Approaches to knowledge, genres, ways of relating to existing research and of expressing academic identity, and even grammatical forms differ markedly from discipline to discipline. This implies the need for a range of academic literacy programs reflecting the cultures of individual disciplines or groups of disciplines. 

All students require academic literacy in their disciplines of study, regardless of their level of English competency. For this reason we have recommended its inclusion in an Induction module tailored to degrees and embedded in an introductory 100 level unit specified by discipline. (see Section 3.2 Induction and ‘Capstone’ Units) This is recognized as an introduction only, with continuing development and enculturation into specific disciplines embedded in and continuing through all units of the undergraduate degree. 

3.1.2 
Academic Literacy and English Language Proficiency

English language proficiency is related to, but not synonymous with academic literacy. From the perspective of academic literacy, English language proficiency refers to the extent to which a student is able to use the lexical and grammatical resources of English appropriately in academic study. In other words, English language proficiency is one aspect of the wider concept of academic literacy. From another perspective a student lacking plain English language competence is unlikely to be able to develop meaningful academic literacy in any discipline.

We therefore considered it vital to be able to identify students who are at risk at entry and ensure that they are provided with adequate support. This support must be appropriately differentiated by discipline, to achieve the desired outcomes of both satisfactorily motivated students, and the development of students who are proficient in English within their chosen realm of study. We considered that the bulk of those students lacking English competence were enrolling in the business and science faculties.

For this reason it is considered that for students enrolling in Science and Business, those international students who have attended schools where English is not the language of instruction, and Australian based students who have completed an HSC ESL unit at less than 90, and any equivalent students from other pathways, should be required to undertake one 100 level unit for credit of either English for Academic and Business Purposes, or English for Academic and Scientific Purposes. Exemptions would be available for those reaching a standard to be specified. These units will be developed by Linguistics staff together with staff from the relevant disciplines, and will be based on and run in parallel with identified units. It is thought that students required to take one of these units might be exempted from the requirement to undertake a ‘People’ unit.

3.1.3 
Supporting and Developing Academic Literacy and Language 

There is also a clear need to identify and provide appropriate assistance to any other students lacking appropriate literacy or language skills as early as possible. A short written task should be assigned to all students in the second or third week of semester in all introductory modules. This task (or the first assignment if preferred) would be assessed using examples prepared by academic literacy specialists working with Faculty members, and students assigned to one of three categories: satisfactory, marginal and needing intensive assistance. 

Those assessed as marginal would be referred to the existing generic writing skills workshops on academic literacy presented at Faculty level by academic literacy and language specialists. 

For such students, the central provision, via a dedicated academic literacy unit, of a range of short programs, workshops and individual consultations is sufficient to establish the basis on which continuing independent development can occur. These generic programs would focus on the needs of groups of disciplines. In the Macquarie context, this would most logically reflect the four Faculty organization to be implemented from the beginning of 2009. For example, workshops in report writing would be presented for students in the Faculty of Business and Economics, while students in the Faculty of Science would be able to access similar workshops which include aspects of laboratory report writing.

Recommendations:

· Literacy specialists within Linguistics should work with Science and EFS faculties to develop APP 100 into discipline specific units based on selected relevant units within degrees or majors.

· All international students in Sciences or Business completing their schooling at institutions where English was not the language of instruction, and Australian based students who have completed an HSC ESL unit at less than 90, and any equivalent students from other pathways, should be required to undertake a 100 level for credit unit of English for Academic and Business/Scientific Purposes in parallel with a discipline unit on which it is based.

· Students required to complete such a unit should be exempt from the requirement to complete a ‘People’ subject.

· All units at 100 level in semester 1 in all study programs should involve at least one written outcome as an assessment instrument.

· Literacy specialists within Linguistics working with faculties should develop a set of examples to be used in assessing all other students as satisfactory, marginal, or needing intensive assistance.

· Unit Outlines for all units should explicitly address the reading and writing practices required, and lecturers should also address these practices in the first unit and in ongoing assessments in the course of their normal teaching.

· A range of types of support and modes of delivery should be made available, including intensive embedded support, embedded lectures and workshops, generic workshops and individual consultations, and on-line as well as face to face delivery modes.

· A working party will consider available resources and develop a proposed model to provide these outcomes. It should be noted that the new 100 level units will generate income.

· Training should be provided for staff at induction on the University processes and support available for assessment, identification and referral. 

3.2 
INDUCTION AND ‘CAPSTONE’ “MODULES” and LEARNING PORTFOLIO

We examined the link between the student experience and development of the desired capabilities, and asked what experiences are required to develop the desired capabilities and how do we ensure these are built into our curriculum?  
There is a need to embed the appropriate range of experiences throughout the curriculum and to specify what is expected to be achieved in specific course outcomes. However, we also considered it important to provide a framework for students so that they might see for themselves from the outset the capabilities expected of a Macquarie graduate; have a process and incentive for reflecting on the development of those capabilities; and experience a form of assessment that might prove valuable in the next stage of their careers. 

We also noted that although students come via many different routes, and have different needs on entry to Macquarie, there is a level of commonality of information and understanding required by commencing undergraduates. The concept of ‘Induction’ and ‘Capstone’ modules was developed in the Green Papers, and additional feedback has been received via a further discussion paper. 

Recommended Approach:

That ‘Induction’ and ‘Capstone’ modules be developed in line with the framework and process set out below.

3.2.1 
Induction Rationale
The intent of Induction is to ensure that students, regardless of their background and point of entry, experience an appropriate transition to Macquarie University: to ensure, as far as possible, that all students are equipped for success in their studies.

Components of Induction: 

1. Introduction to the Macquarie undergraduate curriculum and how it operates:

· graduate capabilities, and how the curriculum aims to develop them 

· the purpose of the ’Participation’ component and how it operates

· the purpose of ‘People’ and ‘Planet’ units, and how they operate

· the purpose of the learning portfolio – the role of reflection and documentation in demonstrating the development of capabilities – and the role of the ‘Capstone’ unit in finalising such a portfolio

· other expectations relating to progression and completion: the system, processes and assistance available

2. Introduction to academic culture at Macquarie: the theory and practice of university study, with particular relevance to the disciplines being studied within the Faculty. It will combine:

· an introduction to the concepts, values, and ethics of academic work in the relevant disciplines with

· an introduction to research methods, writing and presentation, group work, planning and organization, creative thinking, and intercultural competency; occupational health and safety requirements including laboratory practice where appropriate

3. Introduction to values at Macquarie:

· the Macquarie Ethics Framework and expectations of staff and students

· completion of a student charter

· sustainability practices at Macquarie

4. Introduction to the Macquarie campus, introduction to peers and support networks and systems:

· student mentors and “buddy” systems

· clubs and social organizations

· services and facilities

Induction Structure and Operation:

It is not intended that an additional separate Induction module be added to the curriculum. Some of the elements will be addressed by building on the existing Transition program. 

Components 1 and 3 which cover material common to all students will be addressed during a more structured Orientation (“O”) week. Several short, large group lectures from leading academics (award winning teachers), each of approximately one hour will be programmed, followed by small group tutorial style sessions with trained student leaders.

An online version to the components outlined will be an essential option for students unable to attend “O” week for whatever reason. Online material will also be required as follow up to the lecture program, e.g. the student charter, or other topics where it is considered essential that all students need have considered the material sufficiently to be able to answer questions, and self-assess competence.

Completion of Components 1 and 3 in some format would be essential. 

Component 2 should be embedded in a first module within an existing unit or units of study nominated within each degree with some common material tailored to meet the needs of different discipline groupings. At present there is redundant material across introductory units of study as academics address frequently asked questions, and ensure students understand the sorts of issues outlined under component 2. If this were identified and the material brought together in a carefully considered first module it might save time within the curriculum and academic time across the various 100 level units of study.

Some models for such modules already exist e.g. MCS100 Academic Cultures, and the SCMP online module. A working group could develop and tailor a unit e.g. MCS100 to different faculties and degrees. 

Component 4, including social networking, is already addressed within “O” week. There is a need to ensure that these opportunities are provided in some form to students unable to attend “O” week but needing such introductions in some form, e.g. international students arriving late, part time mature age students etc.

The recommended Induction “module”, as outlined above, would comprise some not-for-credit activities occurring in “O” week, some additional structured not-for-credit information and activities, also available online, and a for-credit module tailored by Faculty and embedded as a common module in nominated first year units of study.

3.2.2 
‘Capstone’ Rationale

The intent of a ‘Capstone’  unit of study is to ensure that students experience an appropriate transition to the next stage of their careers, and are equipped, as far as possible, for success in that next stage.

Components of ‘Capstone’ unit of study:

In one final unit of study within a degree it is important that students are provided with the opportunity to integrate the material covered in the course, understand how it fits together, and focus on how what they have learned equips them for their next step, whether this be to a next level of study, or into the workforce.

Components of such a unit of study therefore include:

· reviewing the scaffolding of the degree, including integrating major course material

· reflecting on the development of the graduate capabilities and how these have been achieved within the degree

· preparing a portfolio or diploma supplement; in professional degrees undertaking a professional preparation program

‘Capstone’ structure and operation:

An existing 300 level unit of study would be identified by Departments as the ‘Capstone’ unit of study within a major, and modified as necessary. (Some degrees already aim to ensure that course material is integrated within one final unit.)

3.2.3 
Learning Portfolio

A strongly positive response has been received to the concept of a Learning Portfolio.

A working party of the SLTC will further develop the concept of the learning portfolio and the approach to its assessment.

Model (courtesy L. Wood, Ass Dean L & T, EFS)

	Transition to university:

Induction
	Discipline Subjects and ‘Participation’ experience
	Transition to Next Stage Career:‘Capstone’

	Embedded for credit module  Component 2: Introduction to academic practice of degree or discipline area:

· discipline specific language skills (writing and presentation etc)

· learning skills (research, group work, planning and organization etc)

· academic values and ethics


	Discipline specific subjects have components of the capabilities developed in initial units and reinforced in later units

· clearly mapped for all participants

· portfolio being developed

· learnings from ‘Participation’ experience documented
	Embedded in existing 300 level subject

· Integration of material within courses, scaffolding reinforced

· Portfolio giving evidence of development of capabilities finalised

· Professional preparation program where appropriate 

	“O” week lectures and tutorials, also available online
Components 1 and 3

Student Charter completed online
	
	

	“O” week

Component 4
	
	


3.3 
PEOPLE AND PLANET

The Working Group, in thinking about the ‘People’ and ’Planet’ subjects, considered that all units of study in all degrees would address the development of cognitive capabilities. However, to achieve the breadth of understanding required by today’s graduates, including a level of scientific and cultural literacy, and to focus on some interpersonal and social capabilities we considered that it was desirable to have all students study some units outside their primary discipline. It is proposed that this be achieved by creating a pool from existing or new units designated as ‘People’ and ‘Planet’, from which students choose. 

These units of study could be a sub-set of units put forward by Sciences, Humanities, and the Professions, which have been validated as developing the desired capabilities.

There are numerous possibilities, but to offer a few examples, Indigenous Perspectives and Knowledges, Philosophy or History of Science, Organisational Behaviour and Change, Literature and Politics, and some Language subjects, might all be considered for inclusion. 

In considering possible Science units of study that might be submitted, the Science workshop participants considered this an opportunity to think about the balance between specialist and generalist subjects, and to explore the possibility of a more broad based first year Science experience aimed at enthusing students and bringing them to a common point ready to specialise in the second year. This might be achieved by minimising the diversity of units of study in the first year, but creating some challenging core units of study that might be suitable for inclusion in ‘Planet’ subjects.

It may also be an opportunity to develop new inter-disciplinary units of study across Departments or Faculties. 

Recommendations:

· Require all students, regardless of their chosen discipline to complete at least one unit of study designated ‘People’, and one designated ‘Planet’. 

· ‘People’ units of study should focus on the development of what it means to be engaged and ethical local and global citizens. Specifically in relation to ‘People’ units of study, Departments should be able to demonstrate that subjects being put forward for consideration would contribute to the development of graduates who will be engaged with the challenges of contemporary society and with knowledge and ideas; open to other cultures and perspectives; and have a sense of connectedness with others and country.

· ‘Planet’ units of study should help us to understand the nature of science and the challenges and issues facing the world at present. Specifically in relation to ‘Planet’ units, Departments should be able to demonstrate that units of study being put forward for consideration would contribute to the development of graduates who will have a level of scientific and information technology literacy, and who will be informed and active participants in moving society towards sustainability.

· Funds earned will flow centrally with most returning to Departments providing the units of study but a portion being distributed to faculties to be applied to teaching improvement.

· Completion of ‘People’ and ‘Planet’ units of study will count in the normal way towards the degree. It will not be possible to “double dip”. For example, where a ‘People’ or ‘Planet’ unit is required as part of a degree structure, it may be counted as a ‘People’ or ‘Planet’ unit of study, but it may be counted for credit points once only.

Recommended Process

· Any Department may put forward to its Faculty’s Learning and Teaching Committee any unit of study which is considered to meet the criteria outlined above. Units of study may be existing units or may be developed with the aim of meeting the criteria. They must not require any pre-requisites except perhaps for a “maturity” pre-requisite (for example more than 42 credit points).

· Where units of study are newly developed by a Department as a ‘People’ or ‘Planet’ unit, they will not be counted as one of the two 100-level units referred to in the Academic Program Committee’s (APC) Principle: “No discipline should require students to take more than two of their 100 level units unless the third unit is equivalent to an HSC subject.”

· While under normal circumstances APC is no longer required to approve new units, ‘People’ and ‘Planet’ units are specifically intended to meet the designated criteria and to be offered to students in all Faculties. The Faculty Learning and Teaching Committee will therefore assess units of study submitted and may forward up to 16 units to the APC for consideration. At least half the units put forward must be able to be offered in distance mode. 

· The APC will recommend to Senate those units of study to be offered under ‘People’ and ‘Planet’ headings. Lists will be subject to review every two years.
3.4 
PARTICIPATION

All units of study throughout the undergraduate degree will be expected to contribute to the development of cognitive capabilities as outlined above (Section 3). The purpose of undertaking at least one unit designated ’Participation’ will be to ensure that, there is, in addition, a focus on the development of the interpersonal and social capabilities outlined. 

How do we develop our graduates to become “engaged and ethical local and global citizens” and “socially and environmentally active and responsible”? What experiences will help ensure not only that our graduates are comfortable dealing at work and in the community with others who operate within different cultural and linguistic frameworks, but that they are “aware of and have respect for self and others; are able to work with others as a leader and a team player; have a sense of connectedness with others and country; and have a sense of mutual obligation?”  What can we do in our Academic Programs to develop graduates who are “capable of reflection, of behaving ethically”, and who are “aware of disadvantage and social justice, willing to participate to help create a wiser and better society?”

We agreed that we are not only looking to develop graduates who are appreciative “of indigenous perspectives and aware of the nation’s historical context”, “open and respectful of difference …open to other cultures and perspectives”, but we want Macquarie graduates to be engaged in the community, to contribute to solving issues facing society, and to help shape a civilized, inclusive society.

We also noted that there is a growing demand for work experience, placements and internships as students feel the need to be able to demonstrate some level of experience to prospective employers, and as they want to feel their studies are of practical value. Conversely, those already working are keen to see that their work experience is valued and put to use if possible in their studies. Work Integrated Learning (WIL) or work based learning can be a very effective teaching method if carefully designed. If properly structured, with an appropriate framework for reflection, such experiences may be useful in developing the desired interpersonal capabilities. 
We concluded that:

· Developing openness and cultural and emotional sensitivity takes more than mixing with fellow students from different cultural backgrounds, or studying cross-cultural materials as part of courses. It is necessary to have real experiences of cross-cultural interaction that involve tasks, and engagement of the emotions as well as the intellect.

· Structured work experience in an international or national context is one of the most effective ways to develop the capabilities inherent in being active global citizens. International or domestic service learning (volunteering), providing opportunities to make a valuable contribution to communities while sharing life experience and skills, is an effective way of building understanding, a sense of mutual obligation, and developing the desired capabilities while fulfilling course requirements. By working with partners (including industry partners) it should be possible for Faculties to develop a wide range of opportunities over time. 

· Domestic service learning opportunities would be developed for students unable to travel, and for international students preferring to diversify their knowledge of Australia. This would provide one possible avenue for increasing awareness of indigenous perspectives.

· In view of life circumstances such experiences would have to be optional, with other forms of structured work placements, internships, practicums and work integrated learning experiences meeting the basic requirement for ‘Participation’. The key guiding principle is that of engagement.

· Systems and partnerships to manage the ‘Participation’ experiences will be further developed and sources of funding (government and industry) put in place. Macquarie will become known for providing the experiences as an integral part of its programs, and students interested in such opportunities will be attracted.

Recommended Approach to Implementation

3.4.1
Minimum Requirements

’Participation’ units of study may cover a very wide spectrum of work integrated learning experiences. Such experiences will specifically aim to ensure that our graduates are “aware of and have respect for self and others, (are) able to work with others as a leader and a team player…(are) open-minded, sensitive to others and inclusive.”
`
The central requirements are that:

· the units are structured within a rigorous academic framework agreed by the University 

· students experience working with others in the wider community 

· students reflect on those experiences 

· students document what they have learned about themselves and social interactions

· the student documentation is assessed

The minimum requirement is for one unit of study for 6 credit points: the equivalent of 9 hours workload per week for 15 teaching weeks.

‘Participation’ units so defined may include:

· work placements, internships, practicums, and other work integrated learning experiences in business, industry, education and government provided they are planned within the required academic framework, contain a structured process for reflecting on and documenting learning regarding personal and social interactions, and are assessed.

3.4.2 
Additional Options

Many students will be able to, and will want to meet ‘Participation’ unit requirements through more active community engagement, whether domestic or international. It is the University’s intention progressively to develop and offer a wide range of opportunities for such service learning. These opportunities will additionally aim to encourage the development of “a sense of connectedness with others and country, a sense of mutual obligation, respect for diversity, and openness to other cultures and perspectives.”

These service learning or volunteering experiences must also take place within the criteria outlined above, that is within a rigorous academic framework agreed by the University involving systematic reflection on and documentation of the experiences and having the documentation is assessed.

Where the service learning involves a piece of structured research, it must have an Ethics Committee approval.

Appropriately structured service learning experiences might include:

· volunteering activities already being undertaken on a regular basis during semester by students within or outside the University (via clubs or organizations of various kinds)

· service learning activities undertaken during university vacations

· service learning experiences organised within the Global Futures Program

3.4.3 
The Global Futures Program

The Global Futures Program is being developed in partnership with Australian Volunteers International (AVI). A more comprehensive paper, which will outline the role AVI will play, and the nature of the program, is being prepared for circulation. 

Experiences within this program may be domestic or international, and may involve a wide range of partner organizations, including Indigenous communities and international universities. Warawara is participating in planning experiences with Indigenous communities. ‘Participation’ experiences may be of varying length, and so may constitute one or more units of study within a degree.

3.4.4 
Recognition

Completion of ‘Participation’ units of study will count in the normal way towards the degree. It will not be possible to “double dip”. For example, where an internship or work placement is required as part of a degree structure, it may, if appropriately structured, be counted as a ‘Participation’ unit of study, but it may be counted for credits only once. 

While it is not intended that students would be required to complete more than one ‘Participation’ unit of study, it may be possible within the structure of some degrees to complete a number of such units. 

The Graduate Statement will identify the learning experiences undertaken to meet ’Participation’ requirements.

3.4.5 
Further Development

The working party acknowledges that there are many complexities surrounding the development and operation of ’Participation’ units of study.

An internal team will report on issues relating to both academic and administrative requirements.

3.5 
THE RESEARCH-TEACHING NEXUS AND RESEARCH PATHWAYS

What should teaching informed by research mean? How do we strengthen the research-teaching nexus? As a research-intensive University how do we ensure undergraduate research experience, and multiple research pathways for entry to higher research degrees?

3.5.1
Undergraduate units

The scholarship of teaching includes teaching informed by the latest research, including enquiring into learning and teaching practices as research activities which strengthen the research-teaching nexus. It is important to embed research in undergraduate units, and this can and has been done in a variety of ways. Students can be given research projects as part of unit assessment and encouraged to prepare conference style papers to present their research. A case study and research approach can be used in 100 level units onwards. It is thus possible to translate the higher degree model of research with a supervisor into the design of undergraduate units and, subject to resources, to a small number of units.

Undergraduate units should draw further on the research in our concentrations of research excellence (CORE), in addition to including other relevant research drawn from national and international sources. We need to make it possible for our undergraduates to be exposed directly to our best researchers in the COREs and across the University. For example, “Contemporary issues” units can be used to showcase leading edge research.

3.5.2
Research pathways in undergraduate programs

Honours streams

The traditional Australian university model of undergraduate research pathways has been in the form of Honours degrees as the basis for entry to Higher Degree Research programs:

a) 3 + 1 (where the Honours fourth year is the successor to completion of a three year undergraduate major at Distinction/Credit average and above levels);

b) 3(+) + 1 (as above plus an Honours stream with additional Honours units commencing in second year on the basis of first year results, or in first year on the basis of high entry scores, e.g. in the UAI).

Both versions of Honours are valuable, and Macquarie Departments could usefully consider expansion of the Honours (b) model to attract students with research potential to elite streams at the earliest stage of the undergraduate degree. This model could include pre-offers of Higher Degree Research scholarships (MQRES) at entry for elite entry high school students (subject to continuing first class results). 

Named Honours degrees

Named four year Honours degrees like the BPsych (Hons) and BAncHist (Hons) currently provide working examples of the prestigious Honours (b) model above. These examples could be extended to a suite of named Honours degrees identified as leading from the outset into research degrees and attracting high quality students. It would be possible to transfer into or out of these degrees depending on performance. These degrees would have higher entry points, more specialised tutorials, and undergraduate (as well as pre-offer MQRES) scholarships could be developed.

Bachelor of Philosophy (Honours) degree

The ANU has established a successful Bachelor of Philosophy (Honours) degree  based on an entry level of UAI 99/100, as a research-focused undergraduate degree which includes six individually designed and individually supervised Advanced Studies units in the first three years (out of 24 units). These units are designed to provide students with a strong base in research under the supervision of world-leading scholars and research groups. This Honours program can be completed in a minimum of three years. 

This is an extremely challenging Honours degree for the most able students, and is designed explicitly for prospective research students. The individual unit design and supervision requirements are demanding in staff workload terms, but could draw on CORE staff and research groups in particular.         

3.5.3
Graduate coursework research streams

Graduate coursework degrees have been an increasingly important source of research degree students, especially as the proportion of international student applications has increased. It is essential that Macquarie graduate coursework degrees include a research stream for high quality students to enable them to qualify for direct research degree entry and MQRES scholarships. The main requirements are a research stream of at least 25% of research units for a one year graduate coursework degree, with an Honours equivalent thesis or dissertation.

3.5.4 Recommendations

It is recommended that Macquarie’s undergraduate and graduate coursework programs:

· Enquire into our learning and teaching practices as research activities which strengthen the research-teaching nexus.

· Embed research experience in units using a variety of different approaches, including discovery-based and problem-based learning.

· Ensure that units reflect Macquarie’s concentrations of research excellence (COREs) and other high quality research where relevant. 

· Create further opportunities to give undergraduates access to our leading researchers, e.g. encouraging leading researchers to offer a first year unit.

· Involve our leading researchers in outreach, e.g. through pod casts of lectures, a “Science Café” etc.

· Offer elite students an Honours stream from year 1, with the ability to transfer in or out at years 2 or 3 depending on results.

· Guarantee a research scholarship (MQRES) to Honours stream students dependant on achieving a first class degree. 

· Expand the small number of prestige named Honours degrees with higher cut-offs, which are designed to lead to HRDs. (Transfer between these and other degrees would be performance-based.)

· Maximise research streams within Macquarie’s graduate coursework degrees.

Additional Relevant Science feedback 

· Science Departments might work together to develop an exciting and attractive common first year experience using research themes drawn from Macquarie research, and utilising problem-based learning. 

· Industry might be encouraged further to give input on curriculum design. 

· Students should be given access early on to cutting edge science and technology through site visits and guest lectures on popular topics by prominent scientists (both local and international).

· Better use could be made of our own CORE researchers, and our proximity to CSIRO and the Research Park.

· Teaching partnerships with other institutions both in Sydney, nationally and internationally could be explored to offer better resourced programs with greater flexibility and depth.

4. 
ACADEMIC PROGRAM DELIVERY:  STRUCTURE AND SHAPE

The focus in considering degree structure was on maintaining academic rigour, while increasing clarity, transparency, and flexibility. We agreed that it was time to move away from the present 142 undergraduate degrees, many named principally for marketing purposes. We considered that the multiplicity of degrees and the use of ’coherencies’ and ’study patterns’ is now confusing rather than assisting students and potential students. By moving to a system of majors and minors, with the ability to use the testamur to clearly identify areas of study, we can increase clarity and flexibility, and enhance student mobility across universities.

In relation to double degrees we noted that demand has now dropped in many areas, and that double degrees are being used where undergraduates are building towards a Masters degree. Nevertheless they are still popular in many fields, and it will now be more straightforward (in terms of rules), and with adequate definition of majors, to gain a double degree by taking a second major. The various combined Law degrees e.g. BA LLB, BEc LLB will also continue.

4.1 
UNIVERSITY DEGREES – NUMBERS AND MANAGEMENT

Recommendations:

· The number of undergraduate degrees be reduced to approximately 25-50 by eliminating like degrees across divisions, and offering a generalist BA and generalist BSc owned by the University. (Note this is an approximate target.)

· Macquarie degrees will include majors and minors.

· Named majors, noted on the testamur, will be managed by Departments. 

· Units of study will also be managed by Departments. UAC codes will be tied to majors.

· In aiming for generalist degrees (with named majors on testamurs), Macquarie will use as a starting point for Stage 2 reviews within Faculties and Departments that three year degrees are generalist and not specifically named; named degrees may be for accredited programs or Honours/advanced (research track) programs.

· Professional constraints for accredited degrees be respected, but requirements tested. For example, professional degrees of B. Psych (Hons), B.A Dip Ed., B.Ed., B. Law, B.Com, B. Engineering, B. IT, will continue. 

· Professional degrees will be managed by Faculties, but students should be able to take either majors or minors in other Faculties. e.g. a statistics major or IT major within a BCom.

· Students will be able to move across Faculties for studies.

4.2 
MAJORS AND MINORS

A separate discussion paper developed for the review by Michael Hitchens and Marnie-Hughes Warrington has canvassed definitions of ‘majors’ and ‘minors’. Following feedback and further consideration, the following recommendations are made for the definition of a ‘major’, a ‘mino’r, a ‘completed degree’ and a ‘double degree’ at undergraduate level. These can serve as general requirements for Bachelor degrees, such as, for example, the BA, BBA, BSc, BEc, BCom, BIT, BSocSc, and BIntStud. Requiring students to take a major and a minor in one discipline may also allow the rules to extend to particular named degrees with accreditation requirements. 

Recommended Requirements:

Three year Bachelor Degree

1.    Minimum number of credit points: 68 

2.    Maximum number of credit points at 100 level: 30

3.    Minimum number of credit points at 300 level or above: 18

4.    A student must complete one of the majors listed for their degree of enrolment

5.    A major shall be: a minimum of 24 credit points, including 12 credit points undertaken at 300 level or above in a subject acceptable to an identified discipline. Disciplines are listed in the four Faculty option restructure document and are responsible for establishing acceptable majors. In a small number of cases, a discipline may be able to propose more than one major. Cases for the identification of more than one major should be made to APC. A major is specified independently from the degree(s) in which it appears and a major in a given discipline has the same definition in all the degrees in which it appears.

6.    A minor shall be: a minimum of 12 credit points, including 6 credit points undertaken at 300 level or above chosen from any of the units that count towards a major in an identified discipline.

7.    A graduating student can only count a 300-level unit they have studied towards one major or one minor.

8.    A minimum of 42 credit points must be identified as belonging to a particular degree. This will require the units to be labeled, as in the current “unit designation“ in the handbook. 

9.    A major shall appear on the testamur and transcript, a minor shall appear on the transcript.

10. A second major or one or more minors is not mandatory, but all completed majors will be listed on the testamur and transcript

Four Year Double Degree

1. Any two degrees structured on the major pattern may be doubled, with students taking any major from each of those degrees.

2. Minimum number of credit points: 96. 

3. Maximum number of credit points at 100 level: 36.

4. Minimum number of credit points at 300 level or above: 30.

5. A major shall be: a minimum of 24 credit points, including 12 credit points at undertaken 300 level or above in a subject acceptable to an identified discipline. Disciplines are listed in the four Faculty option restructure document and are responsible for establishing acceptable majors. In a small number of cases, a discipline may be able to propose more than one major. Cases for the identification of more than one major should be made to APC.

6. A minor shall be: a minimum of 12 credit points, including 6 credit points undertaken at 300 level or above in an identified discipline.

7. A double degree requires the completion of two majors.

8. A graduating student can only count a unit they have studied towards one major or one minor..

9. A minimum of 42 credit points must be identified as belonging to a particular degree. 

10. Majors shall appear on the testamur and transcript, a minor shall appear on the transcript.

11. A third major or one or more minors is not mandatory, but all completed majors will be listed on the testamur and transcript.

A limited number of double degrees will be given separate UAC entries. In addition other double

degrees can be completed by satisfying the above set of rules.

4.3 
UNITS OF STUDY AND UNIT LEVELS 

While we agreed on the need to reduce the overall number of units of study, it was agreed that this should be done carefully. Low numbers of students enrolled in a unit should be a starting point for discussion. We agreed that the prefix designating ownership and assignment of funding based on ownership should continue, as should the ability to split funding where teaching is supplied by staff from outside the Department. 

Although we considered that the more widely used system of majors and minors was better understood and preferable to coherencies and study patterns, strong arguments were made for retention of unit levels of 100, 200, and 300. It is seen as essential to retain the ability to specify the way in which knowledge is built up, and a numerical system is seen as the most transparent.

We noted the continuing need to use a generic ’shelf’ unit of study (possibly ’Contemporary Issues’) to enable rapid development and offering of new units, e.g. where new staff are joining the University, and for special cases. (While new degrees must go through the Academic Program Committee, new units of study are now approved by the Faculty Learning and Teaching Committee. As outlined above, units recommended for designation as ‘People’ and ‘Planet’ units are an exception to this approach.)

Recommendations:  
· Carefully examine all units of study in stage two of the review. Where there have been fewer than 10 students enrolled in each of the past three years, the Faculty will be asked to show cause for continuance to the Dean or delegated authority.

· Retain the system of using 100, 200 and 300 for units of study to identify sequences necessary to create learning scaffolds.

· Learning outcomes and assessment methodologies for 100, 200 and 300 units of study must be defined and there must be clearly different outcomes and assessments applied where units may be taken at either 200 or 300 level.

· Continue the use of a generic “shelf unit of study” 

4.4
CREDIT POINTS

Macquarie presently has variable credit points offered for units of study; they may be worth anything from1-12 credit points. We carefully considered the benefits associated with moving to a standard credit point model, with all units being of 6 credit points. These include the following:

· A simpler structure makes it easier for students to select their units of study – as they do not have to ensure that their units will tally to the correct end point.

· Standard credit points provide students with a wider choice of units of study, particularly outside the discipline and Department.

· It simplifies the calculation of student load, student progression and course costs.

· It simplifies student administration systems and process.

· It facilitates the transportability of credit points to other institutions.

· It makes it easier for international students to understand how they can satisfy their visa requirements of undertaking 0.75 load (i.e. enrolling in at least three units of 6 credit points) each semester. 

· During the past decade the following other leading Australian Universities have moved to a standard of 6 credit points for undergraduate programs: ANU, Sydney, UWA, UNSW, Monash and UTS. 

Recommendations:

· That the credit point value change to 6 credit points not be acted upon. In consideration Prof. Sachs felt that the administrative costs were too large at his time, and the current 3 and 4 credit point regime be continued. However, 4 credit points will only occur at 300 level, with demonstrable increase in workload on unit outlines.

5 
CURRICULUM REVIEW AND RENEWAL PROCESS

5.1 
GOVERNANCE

· Academic Senate’s Learning and Teaching Committee’s (SLTC) role is to provide the framework of Principles and Guidelines and standard forms (templates) to be used in the review process. They will also provide information and support. 

· Academic Senate’s Academic Programs Committee’s (APC) role is to review quality and assess conformance with standards. It is an audit role, prior to final approval by Academic Senate. 

· Faculty Learning and Teaching Committees (FLTCs) will provide assistance to Departments in their review work.

· Faculty Standards and Quality Committees (FSQCs) are new Faculty committees that will audit, and review Departmental submissions for quality and conformance with standards before submitting them to the APC.

· The Learning and Teaching Centre  (LTC) will provide support to both the SLTC and the FLTCs. The University Library will also provide assistance to FLTCs.

The role of quality audit is separated from the role of information provision and assistance at the Faculty and Academic Senate Subcommittee level, although it is expected that there will be some shared membership of the committees at both levels to ensure understanding and coherence.

5.2 
PROCESS and TIMETABLE

Note: For chart of timeline as set out below, please go to p.29 at end of section 5

5.2.1 
Generalist Degrees (Current)

· At least three generalist degrees (BA, BSc, BComm) will continue, but will be restructured around majors. Departments prepare and submit to FSQCs proposals for majors (see Section 6.2). Note that completed majors will appear on students’ Testamurs. It is expected that majors will have separate UAC codes.

· Faculties may also propose new generalist degrees if they demonstrate that there is a need for more than the extant three.

· A list of proposed majors and any further generalist degrees should be ready for the November 4 meeting of APC.

5.2.2 
Named Degrees (Current)

· Departments, using a template provided, prepare and submit to FSQCs proposals for the retention of named degrees with identification of majors, UAC codes and cut-offs. Note that the major will appear on the Testamur.

· FSQCs review and submit them to the November 4 meeting of the APC in time for them to be presented to a 2008 meeting of the Academic Senate. 

· February 2009 Council receives list of named degrees for consideration.

· April 1 2009 deadline for UAC to receive list of degrees for 2010 enrolling students. 

· If a Department wishes to replace some named degrees with a new named degree the new degree should be proposed for consideration at the November meeting of APC. 

5.2.3
New Degrees

Departments may consider and bring forward potential further new degrees to commence in 2011 according to the same timetable, i.e. they will need to be approved for submission to UAC in March 2010.
5.2.4 
Units of Study

Note: This process should proceed in parallel with the preparation of the list of named degrees to be offered.

· University Administration will prepare and send to Faculties and Departments lists of undergraduate units in which there have had fewer than 10 enrolments for each of the past three years

· These units will be automatically deleted at 31 December, unless the Dean or delegated authority has received and approved a case for continuance.

· For each discipline, Departments should begin with 100 level units, evaluate them against a set of criteria which will be built into a unit guide template to be provided, and modify them as necessary.

· Faculty SQCs should review these by December, so that

· APC can review them by end March for consideration by Senate in April and incorporation into the 2010 Handbook of Undergraduate Studies.

5.2.5 
Criteria to be included in a Modified Online Template for Units of Study

Note: The existing online template is being re-developed by a working group.

1. Graduate Capabilities: Departments should indicate how units contribute to the development of the graduate capabilities.

2. Assessment: Departments should demonstrate that specified outcomes and methods of assessment are appropriate to the level of study.

3. ‘People’ and ‘Planet’: Where a Department is nominating the unit for consideration under one of these headings, it should demonstrate how it meets the criteria. (This will be more likely with 100 level units.)

4. ‘Participation’:  Where a Department is nominating the unit for consideration as one that will  meet ’Participation’ criteria, it should demonstrate how this will be achieved.

5. Pre-requisites: Departments should list and justify any pre-requisites.

6. Credit points: Departments should outline workload requirements. Note an online spreadsheet to assist in determining the student effort (hours) required to undertake a specific unit has been developed. Its web address will be provided as part of the guidelines for Faculties in  stage 2, following approval of the White Paper.

7. Unit number: As with current practice, if a unit is revised such that its credit point value changes, then a new unit code is required.
8. Continuing students will have two choices:

(a)
Continue, under the current rules for their currently enrolled degree. Departments will need to continue to offer units of study which meet the current rules and carry current credit point values.

(b)
Transfer to the new rules (once they are established) with an agreed conversion of the credit points of the units they have studied before 2010. In some cases the degrees in which they are currently enrolled will not exist so while we will encourage this option it cannot be enforced without a three year notice period.

9. Mode of offering: Departments should indicate when and how the unit is to be offered, and whether it is by internal or distance mode.

The additional administrative workload implicit in the above is acknowledged and resources will be provided.
5.3 
PRINCIPLES

The following Principles provide the broad framework within which Faculties and Departments should work as they move through the next stages of the curriculum renewal process. These Principles together with the recommendations in sections 2-4 form the basis for the guidelines and templates being developed for Department and Faculty use. Taken together they will allow for a consistent, university-wide approach, while recognizing the need for sensible adaptation to diverse situations.

1. A key outcome of the curriculum review should be to ensure that Macquarie undergraduates have an opportunity to study in depth through the use of majors and in breadth through the use of the three ’Ps’ of ‘People’, ‘Planet’ and ‘Participation’ units. Every effort should be made to address the review of units and programs with this in mind.

2. The review should be seen as an opportunity to rationalise and optimise unit offerings, and to ensure that programs permit as much flexibility of student choice as possible.

3. There is a published Graduate Capabilities Framework and units and programs are required to articulate or map how these capabilities will be developed and demonstrated as students progress through a degree. These plans should form the basis of a partnership between staff and students, identifying the responsibilities and obligations of each group. In particular, ethics, sustainability, career orientation and creativity should be embedded into the curriculum.

4. Particular emphasis should be placed on providing a positive and supportive experience that builds a sense of community and engagement for students. The experience of students transitioning into the University for the first time, from High School, and students needing academic and language support should especially be taken into account. The use of methods such as standards in assessment, small group teaching, collaborative learning, and other activities should be considered.

5. The focus of curriculum provision should be the learners’ experiences and the development of their capabilities. Teaching is defined as the support of the learning process rather than teaching as the dissemination of content. Experiential, problem, discovery and enquiry based learning are considered beneficial in some situations.

6. Opportunity and flexibility should be sought to develop and promote work integrated units into the undergraduate provision.

7. Opportunities should be taken to incorporate research and the ”research-teaching nexus” into the learning experience, and should be carefully planned.

8. Opportunities should be taken to incorporate Indigenous perspectives and national histories.

9. Units should be assessed to ensure that they are appropriately local, global and international in approach and content. (Refer to Learning and Teaching Plan re internationalisation) 

10. Staff are encouraged to explore collaboration and inter-discipline partnerships with other areas of research and teaching. 

11. The use of technologies for learning and teaching is not regarded as a distinct and separate eLearning occurrence. The Macquarie approach is for a flexible fully integrated experience in which technologies are seamlessly incorporated into the curriculum. Technologies used wisely can enable and enhance the process of teaching and learning to support:

· diversity in students, staff and disciplines

· seamless connections between people and places across the globe

· efficient and effective access to information and resources

· new ways to participate, interact, communicate and collaborate

· creative opportunities to generate, present and disseminate knowledge (Maree Gosper input)

12 Individual differences in needs and strengths should be acknowledged, respected, and  capitalised on. Unit outlines, teaching, learning and assessment materials should be written and presented in a manner that meets the requirements of accessibility as defined and specified by an accessibility policy, procedures and guidelines. 

13 Where appropriate, collaboration and advice in review and respecification should be sought between the various stakeholders, especially: students, potential students, schools, industry, professional, statutory and regulatory bodies, and CORE researchers, etc. 

14 Full-time undergraduate programs should endeavour to be sufficiently flexible to allow students to carry out short placements of work integrated learning at different times or to undertake non-credit bearing activities that enhance their career opportunities.
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1

Depts prepare & submit proposales for 

majors - generalist degrees - to FSQCs

2

Depts prepare & submit proposals for 

retention of named degrees or adoption of 

replacement named degrees

3 FSQCs review both 1 & 2 & submit to APC 

by 4 Nov'08

4 Faculties agree approach to "induction" 

and "capstone" units

5 Depts evaluate units , modify & sumit to 

FSQCs

6 Departments prepare & submit proposals 

for 'People' and 'Planet' units

7 APC reviews, provides list of generalist & 

named degrees to Academic Senate

8 FSQCs review units to provide to APC 

including list of 'People' and 'Planet' units

9 Council receives list of degrees

10 APC reviews units including 'People' and 

'Planet' units                             

11 MU provides list of degrees to UAC

12 Academic Senate considers units for 

handbook

13 Depts commence work on new degrees

14 Depts continue process of review of units

15 FSQCs review new degrees

16 APC reviews new degrees


APPENDIX 1: 
SCOPE AND GUIDING PRINCIPLES

Interpretation of the term ‘curriculum’ can vary according to perspective and context. In this project our focus is on the academic programs: on the learning experiences we require of our students to complete a degree successfully, and the way in which those experiences are structured.

A degree program at Macquarie may be referred to as a ’degree’, a ’program’ or a ’course’. We have used the terminology ’course’ throughout unless referring to named degrees. The term ’unit’ is used to refer to individual subjects within a course.

It is intended that as outcomes of the review our academic programs should:

· be more student-focused, and meet the long term needs of students, employers and other stakeholders

· better align with Macquarie@50

· align with the University’s ethical framework

· better align with the University’s Learning and Teaching plan

· align with the new academic structure

· offer research experience and research enhanced teaching in a research intensive environment

· promote social and community engagement

· provide broad-based learning experience

· develop life-long learners

· promote internationalisation 

· promote excellence 

It is important that the structure and content of our academic programs should be: 

· intellectually robust

· transparent and accessible

· coherent

· practical  

· distinctive

· recognizable and valued

· inclusive

APPENDIX 2: 
MEMBERSHIP OF WORKING GROUP

· Prof Judyth Sachs (Chair) - DVC Provost 

· Dr Julian de Meyrick - Dean of Students 

· A/Prof Julie Fitness - Dean, Division of Linguistics and Psychology 

· Prof John Hooper - Dean, Higher Degree Research 

· Prof Michael Johnson - Vice President, Academic Senate 

· A/Prof Glenn Jones - Deputy Dean, Division of Economic and Financial Studies

· Ms Barb McLean - Executive Officer, Office of DVC Provost 

· A/Prof Nick Mansfield - Head, Dept of Critical & Cultural Studies 

· Prof Peter Nelson - Head, Graduate School of the Environment 

· A/Prof Mehmet Orgun - Dept of Computing 

· Dr Ian Solomonides - Learning and Teaching Centre 

· A/Prof Cynthia Webster - Dept of Business 

· Dr Lisa Wynn - Assoc Lecturer, Dept of Anthropology 

APPENDIX 3:
MEMBERSHIP OF FACULTY WORKING PARTIES

SCIENCES WORKING PARTY

· Prof Judyth Sachs (Chair) - DVC Provost 
· Prof Peter Nelson - Head, Graduate School of the Environment 

· A/Prof Mehmet Orgun - Dept of Computing

· Prof Stephen Thurgate  - Dean Division of Information and Communication Science 

· A/Prof Kevin McCracken – Acting Dean Division of Environmental and Life Sciences

· Ms Barb McLean - Executive Officer, Office of DVC Provost 

· Six invitees were unable to participate including one student and an alumnus)
PROFESSIONS WORKING PARTY

· Prof Judyth Sachs (Chair) - DVC Provost 
· A/Prof Glenn Jones - Deputy Dean, Division of Economic and Financial Studies
· A/Prof Cynthia Webster - Dept of Business 

· A/Prof Pamela Coutts – School of Education

· A/Prof John Shepherd – Dept of Actuarial Studies

· Mr Daniel McGill  - Dept of Electronics

· Ms Sue Spinks – Dept of Linguistics

· Dr Mike Jones – Head, Dept of Psychology

· Mr Sebastian Hartford-Davis – student enrolled in the Division of Law

· Ms Barb McLean - Executive Officer, Office of DVC Provost 

· Three invitees including an alumnus were unable to participate
HUMANITIES WORKING PARTY

· Prof Judyth Sachs (Chair) - DVC Provost 
· A/Prof Nick Mansfield - Head, Dept of Critical & Cultural Studies 

· Dr Lisa Wynn - Dept of Anthropology 

· Prof Christina Slade – Dean, Division of Humanities

· Prof Anne Cranney-Francis – Dept of Critical & Cultural Studies

· A/Prof Marnie Hughes-Warrington – Assoc Dean (L&T), Division of Humanities

· Dr Mark Evans – Head, Department of Contemporary Music Studies

· A/Prof Mary Spongberg – Head, Dept of Modern History

· Prof Mitchell Dean – Dean, Division of Society, Culture, Media and Philosophy

· Dr Mitch Parsell – Project Officer (L&T), SCMP

· Two invitees including a student and an alumnus were unable to participate
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