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FIRST SUBSTANTIVE REPORT
INTRODUCTION
This report has been prepared at the request of the Deputy Vice-Chancellor (Provost), Professor Judyth Sachs, and the Dean of the Australian Centre for Educational Studies, Professor Alan Rice. It is the outcome of an internal review of the professional experience component of Macquarie University’s Teacher Education Programs at the Institute of Early Childhood (IEC) and the School of Education (SoE). It is framed by the terms of reference for the review included as Appendix 1 in an accompanying document of appendices.
The report, as the “first substantive” report, seeks to set a broad, evidenced-based direction for the enhancement of the quality of professional experience around which some common agreement might be struck allowing for the detail to be elaborated upon in any later reports. It incorporates the findings of an evaluative study undertaken by the IEC in 2005-6 in association with the IEC’s External Advisory Board.
The review took place in a limited 8 week period in May and June 2008 at a time when the usual pressures of end-of-semester teaching and assessment had also to be addressed. The review presented an opportunity to undertake some inquiries and to consult with various stakeholders in a co-operative endeavour between staff and students of the School of Education and the Institute of Early Childhood as well as schools and early childhood centres. The review also re-affirmed the increasing level of frustration that SoE staff face in arranging placements and how the time consuming nature of this process detracts from teaching and research activities.
The report acknowledges that while the School of Education and the Institute of Early Childhood have similar aims and intent, this being the provision of quality programs to support the development of emergent teachers, there are cultural differences that underpin the early childhood, primary and secondary programs. They also have diverse degree structures. The BEd. (Early Childhood), for instance, is grounded in a core program that reflects the philosophy and pedagogy of early childhood with students undertaking professional experience in preschools, child care centres and the first three years of school.  The program at the School of Education prepares students for primary and secondary teaching through several degree pathways and is based on partnerships between academic staff, student teachers and Master Teachers. Different regulatory authorities external to the university control these arrangements. A significant point of overlap between the IEC and SoE occurs in the first three years of schooling, Kindergarten to Year 2.  The report seeks therefore to identify the synergies that might be achieved while also acknowledging the structural variations in program administration and the cultural differences between preschool and schools.
The review addressed the fundamental question of how and in what ways the quality of professional experience might be enhanced.  It was motivated both by the commitment of the Australian Centre for Educational Studies to ongoing evaluation of its programs, recent initiatives within the university for strategic alignment of its activities, and by the requirements placed on the university by regulatory authorities such as the Commonwealth Department of Education, Employment and Workplace Relations (DEEWR), the NSW Institute of Teachers (NSWIT), and the Department of Community Services (DOCS).
Regulatory requirements of DEEWR associated with $0.55m additional funding provided to Macquarie University in 2008 to enhance professional experience require the university to report to the Commonwealth by December this year on the enhancements it has made to professional experience.
The NSW Institute of Teachers, as the regulatory authority for the jurisdiction where the majority of the Macquarie teacher education graduates could anticipate being employed, also has placed new emphasis on the quality of professional experience.
The report, therefore, is timely given also the internal developments at Macquarie with regard to the Learning and Teaching Plan and the curriculum review. The review team has been cognisant that the recommendations of the review must align with the new strategic directions of the university as well as represent good practice in professional experience. 
Other questions were raised by the review but were beyond its terms of reference to consider. They include the question of whether or not the range of entry level pathways to a professional qualification as a teacher inherent in the diversity of undergraduate degrees currently offered by the university remains viable.  Other questions centred on whether a postgraduate pathway for the School of Education, similar to that which exits in the M.Teaching degree in the IEC, may be of value. Responses to these questions would have significant impact on professional experience. Given the time frame, the review was grounded, of necessity, in the current approach to teacher education at Macquarie and in the national paradigm in which it is set.
Specifically, the terms of reference required that the review team:

1. recommend strategies by which the professional experience program might be strengthened

2. consider plans to vary the length and nature of professional experience, render improvements to supervisory arrangements and reporting, provide additional assistance for students experiencing difficulties in classroom contexts,  and outline enhancement activities and their cost

3. review the cost of implementing the professional experience in 2008 against the allocated total budget of approximately $1.5m 

4. investigate the operation of the two professional experience programs (ie School of Education and the Institute of Early Childhood), identify strengths, explore the possibility of synergies, and recommend possible improvements to the quality and management of the programs, and
5. investigate suitable technology to enable improved organisation of the programs.

DEFINITIONS
For the purpose of the review, and consistent with the literature, “professional experience” is defined as the orientations, observations, practicum, extended practicum and internships that take place in schools, early childhood centres and other educational institutions as part of teacher education programs. At the Institute of Early Childhood, ‘guided experience’ has been the preferred term.
THE CONTEXT OF THE REVIEW
It should be said from the outset that a number of the issues being faced in the administration of professional experience are not unique to Macquarie University. 
Professional experience, it could be argued, has been the Cinderella in the triumvirate of foundational studies, methodology and professional experience that constitute teacher education programs across Australia. University structures that force professional experience into units of study for administrative convenience and cost-effectiveness combined with a Commonwealth industrial agreement for the administration of the practicum that is under increasing challenge have seen professional experience more at the margins rather than at the centre of school teacher education programs. In contrast, reflective practice units offered by the IEC in the early childhood context are recognised as central to the core program. 
It is a time when both regulatory authorities and the professional literature are giving increasing prominence to professional experience. It raises the question of how professional experience might be positioned more prominently in teacher education programs; of how better forms of partnerships might be established with the practising profession;  and of how the vocational and the scholarly aspects of teacher preparation might be combined more effectively in a new paradigm of teacher education.
The orientations, observations, practicum, extended practicum and internships that student teachers undertake in schools or other educational institutions to satisfy the requirements of teacher education programs are intended to scaffold the learning of the student towards increasing independence and confidence as a beginning teacher. To this end, there are differing expectations for each of the stages and, as such, there are four areas of focus relevant to the review. They are:
(1) the task of securing placements in schools and early childhood settings for professional experience in order for students to fulfill course requirements, including the length and nature of such placements

(2) the quality of the professional learning experience for students whilst on placement

(3) the quality of the mentoring and supervisory relationships supporting the student, and
(4) the degree of alignment between course content, professional experience assessment tasks and processes of student feedback and appraisal
Each of these areas is problematic, a situation as noted above that is not unique to Macquarie University but encountered across Australian universities (See, for instance, DEST 2002). 
For universities the professional experience component of teacher education could best be described as being “between a rock and a hard place”. On the one hand, the administration of professional experience is governed by a Commonwealth funding through an industrial award for teachers that has remained virtually unchanged since the early 1990s. The award sets the daily rate for “practicum supervision”. The relationship is one in which the Commonwealth funds universities; universities administer funds through an office responsible for practicum placements; and universities pay participating teachers from Commonwealth funds as well as support the administration of the professional experience program from internal funding. The relationship is such that, historically, it has tended to generally by-pass employing authorities in having any direct involvement in determining which student teachers go to which schools. The placement process for school education tends to be, therefore, an ad hoc one relying more on favour and goodwill between professional experience coordinators, academic staff and individual teachers than thorough planning and co-ordination. It places onerous and time-consuming demands on university staff, verified in the Macquarie experience. It also places renewed emphasis on the development of quality school-university partnerships.

The situation with regard to finding and maintaining suitable placements has reached a crisis point. From a teacher perspective, an ageing teaching profession, increasing workloads of teachers and a reported reluctance among teachers to supervise and mentor new teachers have made it increasingly harder to place student teachers in schools. From a schools’ perspective, there is considerable disparity between those schools that are willing to be involved in teacher education and those that are not, or that impose conditions on participation. Such disparity is often attributed to, or seen as an indicator of, school culture and community relationships. From a university perspective, a greater emphasis is being required on building more sustainable partnerships with participating schools as universities compete for a seemingly diminishing number of placement opportunities. 
Without school placements, student teachers cannot satisfy the requirements of their teacher education programs. It is, potentially, a litigious situation if placements cannot be found. In Tasmania, recent industrial action centred on the inadequacy of payment for practicum supervision has further exacerbated the situation and led to an industrial campaign that is being taken up nationally by the Australian Education Union.

In below-school-age settings, all early childhood student teachers are required by the Department of Community Services to do one placement with the birth to two years age group, and one placement with the three to five years age group. An issue for the IEC under these current regulatory requirements is finding centres with university-qualified early childhood teachers. Under staffing guidelines currently under operation at the IEC all academic staff advise two students per semester. In addition the Institute employs external advisers to ensure quality experiences for all students. 

In schools, the regulatory requirements under which teacher education now takes place have resulted in increased expectations being placed on universities both with regard to the amount and the quality of the time student teachers spend in professional experience and the professional standards they are able to demonstrate while doing so. In NSW this is manifest in the work of the NSW Institute of Teachers. 
The NSWIT professional standards frameworks for teacher development, as well as being directly applicable to teacher education students by way of articulating graduate standards, also has applicability in schools for mentor teachers at the levels of professional competence, accomplishment and leadership. It raises the question of how the support of teacher education students in preservice education, as well as beginning teachers during induction, might assist mentor teachers in demonstrating ongoing competence or, indeed, higher order professional standards. This is an area still to be fully addressed by the NSW Institute of Teachers. 

Recent pressures from both Commonwealth and State regulatory authorities are also requiring increased diversification in school contexts to be experienced by student teachers in professional experience. This can sit uneasily with models of teacher education such as that at the School of Education where consistency of school placements are advocated to encourage professional growth over time. At IEC students complete their practicum at a different placement for each unit thus, gaining experience with different age groups in a diverse range of settings.
Universities have tried various means to work their way around these issues. Internship programs of up to 10 weeks have been introduced by nearly all NSW universities (but not Macquarie) in co-operation with employing authorities and teacher unions to secure increased time in schools. Innovative approaches to teacher education such as the University of Wollongong’s school-based KBC Model have been trialled with some success. 
The overall problem of securing placements, however, remains. At Macquarie, multiple calls to a number of schools often required to secure a single placement. Multiple telephone calls to the same school are sometimes made by different Macquarie staff to secure subject-specialist placements. The same schools get calls from both IEC and SoE staff. At IEC, calls to schools and centres, related to placements, are made by the practicum office. When the system is working this means one call to the centre to discuss the possibility and a second call to confirm the placement. The practicum office has found that staff at early childhood centres are more accessible and generally contacting centres involves less calls than are required when making contact with schools.

Recently a strategy has been put in place at IEC to facilitate placements of students. This includes a letter from the practicum office, with a reply paid envelope and form, to all settings that take Macquarie’s student teachers. The letter includes the guided experience schedule for the coming year and invites schools and centres to indicate on the enclosed form which of the guided experience/s they are willing to have students. This initiative has helped limit the number of calls made to schools and centres. A courtesy call is made to all centres to confirm the placement or thank the centre for their offer. IEC has a well established network of cooperating teachers and appropriate early childhood centres, recorded on the practicum office database. While similar processes are in place in the SoE, the question remains one of how technology might be used to streamline and enhance these placement arrangements.
The professional experience component of the School of Education’s teacher education program, embodied in its Master Teacher program, has remained consistent since the early 1970s. While highly regarded over time, it faces renewed pressures for its successful evolution. The degree patterns of Macquarie’s teacher education program also place limits on the timing and extent of the professional experience component.

Some limitations are specific to the context of the NSW educational jurisdiction. The NSW Institute of Teachers and employing authorities such as the NSW Department of Education and Training are currently unwilling to provide either the regulatory framework or organisational incentives for teachers to be recognized and rewarded for taking on a mentoring role. Other potential solutions reside in the province of State-Commonwealth funding and industrial agreements and are, therefore, beyond the university’s immediate control.

Given the complexity and urgency of the issues surrounding professional experience, this review focuses on the responses that Macquarie University might make in the context of its own strategic planning to assure the quality and ensure the continuity and further development of its professional experience programs within the research-based culture of the university’s work. 

METHODOLOGY
The review is grounded in evidence gathered independently from various stakeholders associated with professional experience including Macquarie students and staff as well as principals and staff from schools. Each of these groups was invited to outline both the strengths and areas for development that are inherent in the existing program. This provided a base on which to compare and contrast the various views that were held and to relate the outcomes to the trends and good practice in the literature. Full details are provided in the appendices to the report. 
KEY FINDINGS
The key findings from the review can be summarised as follows.

1. The school-based professional experience component of Macquarie’s School of Education Program, while well-regarded over time, now needs rejuvenation to respond effectively to the challenges of the context in which it is set.
2. Increased, overall co-ordination of the program is required in a way that provides research-based strategic leadership to the area as well as effective administration of day-to-day activities.

3. New forms of partnership arrangements with schools and early childhood centres are integral to program rejuvenation. This is a complex issue in early childhood settings owing to the diversity of management models in the sector.
4. School of Education students are looking to spend more time in schools and to have exposure to schools earlier in the teacher education program. This is consistent with overall trends in the literature.
5. The process of securing sufficient school placements has increased exponentially in difficulty to a point where it places undue demands on university and school staff, puts the university at risk of litigation if placements cannot be secured, and requires new ways of proceeding.

6. The Master/Mentor teacher network at the School of Education is integral to the success of professional experience and a new recruitment drive is essential to attract quality teachers, add value to schools, integrate with the postgraduate study program at Macquarie, and contribute to teacher career path planning and progression. 
SOLUTIONS AND RECOMMENDATIONS
The following recommendations are made in a cascading fashion rather than in any priority order so that one is likely to have flow-on effects to others. A brief commentary is made in each instance. Resource allocations in terms of funding and staffing are considered in the section which follows. For convenience, the recommendations are grouped under “solutions” which then assist in grouping related recommendations. Given the different historical, cultural and regulatory environments in which the early childhood, primary and secondary professional experience programs operate, some solutions proffered may be more relevant to some areas than others. Other solutions apply to all areas. 
SOLUTION 1: 
STRENGTHEN PROGRAM STRATEGIC INTENT, CO-ORDINATION AND ADMNISTRATION
This is of vital importance. Presently, the “busy work” associated with program administration and maintenance, specifically in the School of Education, is prohibiting strategically-focused developmental work with regard to the formation of new, exciting partnerships with schools and a concurrent research agenda taking place. This needs to be addressed.  

Recommendation 1:  
Create a new position of Co-ordinator of Professional    

Experience in the School of Education
The current structure in the School of Education is one in which all teacher education staff have some responsibility for aspects of professional experience but no-one is responsible for the overall day-to-day program co-ordination, school liaison, research agenda, and strategic development. The intensity of these activities is beyond the scope of the role of the Director of the Teacher Education Program. 
Several options are possible. Their advantages and disadvantages are discussed below.  

Creation of such a position is consistent with good practice in other universities that has been shown to produce results (NSW Teacher Education Council Conference, June 2008). The successful applicant for such a position would need to been well respected in the field. His/her statement of duties should include the overall co-ordination of the program including outreach, website development, partnerships, publications, research and the development of a strategically focused research agenda. 
An alternative arrangement is suggested by the current structure at the IEC where a senior academic staff member is nominated as Fieldwork Coordinator. This role is similar to that envisaged for the SoE Coordinator of Professional Experience. At IEC, the Fieldwork Coordinator has overall responsibility for day-to-day program co-ordination, practicum placement liaison, and strategic development. In addition this person is engaged in website development and publications. 
The value of maintaining separate co-ordinators also seems pronounced in the complex regulatory environment that is emerging where some degree of specialisation, as well as co-operation, is called for.

This model, wherein both the IEC and School of Education might maintain independent co-ordinators, raises the question of how effective co-ordination might be achieved in the overall program. To this end, an over-arching advisory group is envisaged to review progress and to set strategic directions and targets. 
Ongoing funding would be required to maintain a position of Professional Experience Co-ordinator in the School of Education to enable the nominee sufficient time to undertake the role to the level of detail required. 

Recommendation 2: 
Establish systems to ensure closer collaboration for professional experience in the early years of school.
To avoid unnecessary duplication with regard to publications for primary schools and assist in the overall co-ordination of the program collaboration would mean that program administration should be moved more readily to a united electronic format, where appropriate, while respecting the cultural differences between early childhood, primary and secondary contexts. This is not to suggest there would be any cost savings in such a model, but rather to affirm the value of the communication and co-ordination that would ensue from such an arrangement.
Recommendation 3: 
Enhance the web-presence of Professional Experience.

Technology needs to be at the core of professional relationships. Developing the web presence for professional experience so that all communications are electronic would provide a ready meeting place for present and past students, mentor teachers and staff. It would assist in the sharing of student resources and resources for teacher professional development with links to the postgraduate program. Ideally, it would include an interactive database for school and centre placements.
SOLUTION 2:
REJUVENATE THE MASTER TEACHER NETWORK FOR THE SCHOOL OF EDUCATION


School principals in particular sought a higher level of affiliation with Macquarie which raised the question of how any partnership might add value to the work of schools. To achieve this, students need to be seen, and to see themselves, as positive resources to the school focused on student learning and improvements to workplace practice. Unit outlines and assessment tasks need to reinforce this. The use of the term “Master” Teacher also needs to be re-visited. While used for ease of reference below, it should be noted that there are arguments both for and against its retention. 
Recommendation 4: 
Market the program and recruit new Master Teachers for the School of Education
The review detected evidence of disengagement of the current Master Teacher network with the School of Education as exemplified by the low numbers of Master Teachers attending the university’s current programs and responding to the invitation to comment. On the other hand, mentoring new teachers can be expected to become more prominent in professional standards frameworks. Principals with whom we spoke advocated their undertaking a more pronounced role in the nomination of Master Teachers.

This situation suggests a new marketing campaign to schools advocating the Macquarie School of Education Teacher Education Program and inviting nominations to be a Master Teacher. 

Work as a Master Teacher needs to be affirmed by recognition by the employing authority and by the university, relevant professional development, access to quality resources, supported participation in postgraduate study and by pathways to study that provide a bridge between workplace professional development, practitioner research and tertiary study.
Recommendation 5: 
Offer professional development opportunities and postgraduate study to add value to university -school/centre relations and assist with individual career path progression
New Scheme teachers working within the professional standards frameworks of the NSW Institute of Teachers are looking increasingly to opportunities to demonstrate ongoing professional competence and accomplished teaching practice. Mentoring new teachers in the pre-service and induction phases of teacher education and leading whole-school and across school programs in these areas provide such opportunities. 
Macquarie then, needs to provide a modularised professional development program, to support teachers who are working with students. Such a program would provide a theoretical and conceptual framework for mentoring, give practical insights into the mentoring role, and encourage local inquiry through action learning projects.  Ideally, this program could also be undertaken as one or two Masters-level units. Academic staff from both IEC and the School of Education could work together to develop these opportunities.
Teachers working in this area are an important cohort for entry to the Master of Educational Leadership Program in school education and early childhood education. 
SOLUTION 3:
BUILD STRONGER SCHOOL/CENTRE-UNIVERSITY PARTNERSHIPS

There is a willingness among school principals who were interviewed to play a more prominent role in teacher education by being identified specifically as a Macquarie University Partner School. This attitude is consistent with experiences elsewhere in which more sustainable relationships have been established between schools and universities by such arrangements. It is also apparent in Macquarie’s current work in Science and Mathematics in schools. The databases of the School of Education and IEC’s current professional experience administrative offices show very clearly which schools and centres are involved and making sustained contributions. These need to be at the centre of any partnership arrangements.
Schools in such partnership arrangements could be expected to take greater numbers of student teachers for orientations to and observations of teaching practice. They, in return, will look to the university to make a value-added contribution to their work. 
IEC acknowledges the potential of this arrangement with schools, however, owing to the small size of many preschools and child care centres and the diversity of employers and management structures it is not possible to place groups of students in a centre.

Student teachers need to be supported to see their role as learning from teachers as well as providing assistance to schools and centres where possible in the enhancement of student learning, within the expectations of their placement.  Assessment tasks for all student teachers need to reflect this ethos. 
Recommendation 6: 
Value add to the work of partner schools and centres by providing Macquarie incentives
There is value in providing a range of incentives to strengthen university-school/centre partnerships.  These extend from the symbolic (eg a plaque for the school foyer signifying the partnership arrangement), to recognition schemes (eg joint university/employing authority awards for outstanding contributions to teacher education), to scholarships (eg university sponsorships for outstanding teachers to undertake postgraduate study and research in this area), to professional development programs and other advice offered according to need. This will mean identifying a small number of “lighthouse” schools and centres and resourcing them as such. Structured observations, “demonstration” lessons where good teachers model good practice, co-taught group lectures and staff professional development are seen to be integral parts of such partnership arrangements. 
SOLUTION 4: 
INCREASE THE PROFILE OF PROFESSIONAL EXPERIENCE IN THE SCHOOL OF EDUCATION TEACHER EDUCATION PROGRAM

Students in the School of Education, consistent with the literature, have unreservedly requested more time in schools. They have also requested a less cluttered professional experience so that unrelated assessment tasks do no distract attention from it. In comparison however, there is no evidence that students at IEC want more professional experience as part of their core program. Currently IEC students have the opportunity to undertake elective professional experience units, in their fourth year of their program beyond the five core units. This is consistent with the model being advocated for the SoE.
A strength of the current School of Education program is the continuity it provides in the one school over time. A weakness is the lack of exposure to a diversity of teaching styles and contexts. A further weakness is held to be the fact that students do not experience practice first hand until at least the third year of the program in the School of Education. It is also noted that Macquarie is the only university that does not offer sustained placements by way of internship programs of up to 10 weeks. These programs are attractive to schools for the way they free up the classroom teacher’s time to pursue professional development and/or other school improvement initiatives.

At IEC students experience placements during their guided experience at five different settings with diverse curriculum approaches and pedagogies. This is perceived as a strength of the program. Students complete a block of student teaching in first and second year. Staff responsible for these units have found that this gives a sound foundation in the philosophy and pedagogy of early childhood. This early professional experience also allows students to confirm their commitment to teaching as a career.
These factors combined suggest that a new, innovative program at the School of Education is called for wherein a core of days satisfy regulatory requirements which students can supplement by voluntary activities related to service to the school. University assessment tasks must align more closely with professional practice, and what it is to teach and to be a teacher.
Changed arrangements, insofar as the School of Education is concerned, would result in professional experience based on:

1. orientations to and observations of practice in a select number of partner schools

2. observations using virtual and actual school environments

3. ongoing observations and practicum in a “home” school 
4. practicum in at least one other school 
5. voluntary days as opportunities arise and circumstances dictate in the “home” school and/or another school (to be recorded on the student’s records and acknowledged)
6. an internship in the “home” school or another school where possible. 
Recommendation 7: 
Introduce engagement with schools earlier in the teacher education program at the School of Education
Observations (virtual and actual) involving clusters of students need to be introduced in the first
and second years of the program so that  students can observe, deconstruct and critically reflect

on professional practice in the light of emerging theoretical frameworks. 
Recommendation 8:
Extend the number of professional experience days through structural change and voluntary service to schools in the School of Education
Additional to Recommendation 7, the encouragement of voluntary service to home 
schools/centres and other professional experience should be investigated with the number of

days spent in doing so recorded on student records.
Consideration also needs to be given as to how an internship might be introduced in the fourth
year of  the teacher education program.

Recommendation 9:
Align assessment tasks more to the purposes of professional experience and introduce professional learning portfolios.
Some assessment tasks currently work at cross-purposes with professional experience. It follows 

that mapping and auditing all current assessment tasks would assist in identifying overlap and 
clashes with professional experience and ensure their relevance to professional standards 

frameworks.

The introduction of professional learning portfolios at the School of Education (including digital portfolios) whereby students can gather evidence to demonstrate both graduate standards and emerging professional competence is a natural corollary. At IEC the development of a professional portfolio is an ongoing requirement in the core Management units.
SOLUTION 5: 
INCREASE THE PROFILE OF PROFESSIONAL EXPERIENCE IN SCHOOLS
Recommendation 10: 
Deliver some components of the teacher education program in schools co-taught by university and school staff.
The current Pittwater High School Science partnership in schools between the University and the
NSWDET, Northern Sydney Region, is a good example of how such a model might be 

developed.

SOLUTION 6: 
BUILD A RESEARCH CULTURE AROUND PROFESSIONAL EXPERIENCE
Recommendation 11:
Establish and fund a research agenda and a means of co-ordinating and communicating Macquarie staff and students research efforts in teacher education.
Once highly prominent in this area, and despite current individual initiatives, there is work to be done in building a co-operative and nationally/internationally prominent research culture in the university centred on teacher education.
SOLUTION 7: 
INTRODUCE MORE TRANSPARENT PROGRAM ACCOUNTABILITY ON PROFESSIONAL EXPERIENCE FUNDING

Recommendation 12:
Establish line budgets for professional experience.

While current financial arrangements have satisfied existing needs, clearer line budgets are 

required through which professional experience can be further disaggregated with a view to determining true costs. Especially important are cost-savings and the identification of discretionary and entrepreneurial funding that can be applied to strategic advantage both in research and in entrepreneurial activity. 
RESOURCE IMPLICATIONS

Additional funding of $555 731 has been received by the University from the Federal Government as part of the Improving the Practical Component of Pre-service Teacher Education initiative. A report on quality enhancement is due to DEEWR by 8 December 2008.

Based on the recommendations above, the preliminary implications for the expenditure of these funds area as follows:

	Rec.


	
	Indicative

Cost Estimate
	Purpose
	Responsibility

	1
	Create a new position of Co-ordinator of Professional Experience in the School of Education.


	$120 000 
	Salary

(including on-costs)
	Head, SoE

	2


	Establish systems to ensure closer collaboration for professional experience in the early years of school.
	$5 000
	Meetings advisory board/external representatives/consultancy fees


	Dean

	3
	Enhance the web presence


	$100 000
	Website construction
	Advisory Board/ Professional Experience Coordinators

	4
	Market the Teacher Education Program


	$25 000
	Print publications, including wall posters, for schools and early childhood centres
	Professional Experience Coordinators



	5
	Offer PD programs articulated with postgraduate study


	$50 000
	Staff release for program development
	Head, SoE and IEC

	6
	Offer Macquarie incentives to schools and centres


	$100 000
	Include sponsorships to Masters programs via (5) above


	Advisory Board/ Professional Experience Coordinators



	7
	School of Education to Introduce professional experience earlier in the teacher education program


	NA
	
	Director, Teacher Education Program/ Professional Experience Coordinator



	8
	Extend the number of professional experience days


	NA
	
	Advisory Board/ Director, Teacher Education Program

	9
	Align assessment tasks with professional experience and introduce professional portfolios


	NA
	
	Director, Teacher Education Program/Professional Experience Co-ordinators

	10
	Deliver some components in schools and centres


	$20 000
	University bus transport to schools for observations/ morning tea etc in schools
	Professional Experience Coordinators



	11
	Establish and fund a research agenda


	$100 000
	Research grants
	Dean/Advisory Board

Professional Experience Coordinators



	12
	Establish a program budget for professional experience.


	$30 000
	Strategic initiatives
	Dean/Advisory Board
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